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Introduction

Private tutoring, also known as ‘shadow educatisra globally expanding
phenomenon (Byun et. al. 2018). In Sri Lanka, seim@ntary private tutoring
has long been a pervasive part of many studenésyday experiences (Bray
2003). Even though the Sri Lankan government spentisge amount of
money per student (Rs. 11,804 in 2015 and Rs.14,ir32016) for public
education, many Sri Lankan children start attenghingate tution beginning
from the Grade Five scholarship examination to@¥€.E A/L examination
(Cole 2017). Among Sri Lankan students, privatering demand is very
high. In 1990, it was estimated that 75 percere@.E (A/L) students were
attending private tuition classes. The proporti@s\w?2 percent among G.C.E
(A.L) arts students, 67 percent for G.C.E (A.L) coerce students and 92
percent among G.C.E (A.L) science students in 1@9@ Silva 1994).
Empirical literature on private tutoring is growirfgpwever whether shadow
education indeed matters for academic achieversesiilliunclear and needs
further analysigByun 2014: 54; Cole 2017n Sri Lanka, the government
always provides education at public cost while peatso always clamor for
free education. In such a situation, private tuigiis escalating. As a result,
household expenditure for private tutoring is alscreasing. It seems that
parents enroll their students in public schoolsleveending them to learn in
informal fee-paid out-of-school classes. As a requdrents have to spend
much money on private tutoring. However, there ik@k of knowledge
regarding this area. Therefore this study is angpt to assess the contribution
of public schools and private tutoring classes dudents’ academic
performance and to estimate household expenditurédth public school
education and private tutoring.
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Objectives

The study assesses some selected aspects of peitdiol education versus

private tutoring for school level education. Thegeatives of the study are: to

determine the individual contribution of both pubkchools and private

tutoring classes to students’ academic performatocestimate per student

expenditure borne by households for private tatgrand to ascertain reasons
for the demand for private tutoring.

Methodology

To achieve the objectives of the study, data wadleated regarding public
schools, private tutoring classes, student perfoomaand households. In
addition, information on attendance of studentsthedextent of teaching (the
coverage of subject matter) in public schools arape tuition classes, and
household expenditure for private tutoring wer® asllected. In this regard,
a sample of 100 students who sat for the G.C.E )(@tamination in
December 2017 and 300 students who completed BeB.E. (A.L)
examination in August 2017 were randomly selecfBde G.C.E (A.L)
students selected represent four subject streanes; Arts, Science,
Technology and Commerce. All these samples werectss from among
those who enrolled in public schools in Colombotiiswhich represents the
highest student population (23.3%) according toSbleool Census 2016. In
addition, selected public sector officials of thedartment of Education,
principals of selected schools, Officials of prevdtition classes and well-
known teachers who conduct private tuition clasgee® interviewed in order
to collect relevant data. In the case of input andput data, student
performance is not separately available for puitlwools and private tutoring.
It is available as an added variable for both sectand student participation
can be estimated separately for both sectors. Gensg this situation, the
following simple linear model was adopted to detesrthe contribution of
both public schools and private tutoring to stugmrformance.

Y. =6+ BX; + B X, +U,
Yiis the I student’'s academic performanceyi % the time period thei
student spent in studying in his or her public £th¥ziis the time of the'
student spent in studying in his or her tutoringsslclassesi are the
parameters to be estimated anddJthe residual term. Based on the above
proposed model explained above, linear, log lirsat reciprocal regression
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models were estimated respectively taking total karybtained by each
student for his/her G.C.E (O.L) subjects studieligprivate tuition class and
Z-score each student obtained for his/her G.C.E)(Aexamination as
dependent variables. In addition to these modescriptive statistics were
used in estimating household expenditure for educat

Results and Discussion

Out of all G.C.E (O.L) subjects studied in privaigon classes by students,
tuition fee is very high for French, Western Mudimglish Literature, Art,
Dancing and IT. However, when compulsory subjeatstie G.C.E (O.L) are
considered, tuition fee is the highest for mathérsafollowed by science.
Monthly tuition fee at G.C.E (O.L) for both mathetva and science are
respectively greater than monthly per student edpar® borne by
government for students in public schools. Accaydm estimated values for
guantity demanded from students in private tuitasses for each subject at
G.C.E (O.L) it was found that both mathematics aninces subjects are
ranked highest. As such, higher class fee and hidgr@and for mathematics
and science are consistent. In the case of G.C.E) (Aonthly tuition fee of
all the subjects of all streams is greater thanlR80 which is equal to the
monthly per-student expenditure borne by the gavent at present for public
school education.

Inquiries were made of sampled public school sttelahboth G.C.E (O/L)
and (A.L) of eleven reasons regarding their leaymmprivate tuition classes.
Out of these reasons three were found as mosemflag ones. According to
the descending order of preference of studentethemssons can be stated as
“in the private tuition classes there is repetitadrihe subject matter taught in
public schools and therefore tuition classes suppgoem to understand
academic matters easily; distribution of handourtd aotes in the private
tuition classes; and adoption of better teachinghods in fee-paid out-of-
school classes”. Total number of hours spent stuggll the subjects in both
private tuition class/es and public schools werpassely included as
independent variables. Parameters of tuition timgrivate classes are highly
significant with the positive sign and private iwiit classes could be identified
as a significant contributor in determination afd#nt performance at both
G.C.E (O.L) and (A.L).
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Conclusion

The paper concludes that private tuition classesribmtes to the knowledge
of students in public schools in Sri Lanka, andpés of school children spend
extensively on fee-paid out-of-school classes. Bhengh free education is
still provided in Sri Lanka, parents paid much mom@ney on educating their
children. In the case of policy recommendations,onder to produce

productive results through market forces, the Hgpigscalating private

tutoring industry emphasizes the requirement ofitoang of the same by the
government. Students attending private tuition sgas understand that
teaching quality is better in these classes thahith public schools. This

proposes public schools to look for more attracteaching methods. Finally,
higher demand for informal fee-paid out-of-schodueation puts a big

guestion mark in presence of free school education.
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