The English Language in Ceylon

In this article an attempt is made, first, to exam.ne and brieflv accow
the extraordinary place English has gradually sssumed in the life of C
culminating in its adoption, in the early vears of this century, as the *
tongue’ of a small but powerful scction. When a spirit of nationalism
10 assert itself about twenty vears ago theve naturally followed a veturi o the v
culars, accompanied by a tendency to neglect whatever positive gains have
crued from more than fifty years of English education. We arve now in the
cult transitional phase, when the vernaculars are struggling into their righ
place in the educational system, while English is still being treated, in the seco
schools, as the * mother tongue’ and allowed for the most part to look after 4
In conclusion a plea is made for the consolidation of the benefits English
brought to Geylon, the fullest ex ploitation of the very valuable contributions E
can make towards the veinstatemeni of the vernacudars in the educational sy
and towards the vevival of native literature, the stabilization of the form of E
spoken in Cevlon and the development of @ technique by which it can be effich
taught.

HE remarkable place occupicd by the English language in the §
political, and cultural life of Ceylon is one of the many linguist!
sults of the spread of the English-speaking peoples, geographically

politically, over immense new tracts of the world, which began in the sixt
century and culminated in the nineteenth. When Drake, Raleigh and
bisher began their voyages in search of wealth and adventure, English
the language of the few million inhabitants of England: and the Sc0
Lowlands. It was used in Ireland by the English colonists, it was ko

1. The population of England numbered about five millions in the xvi century’
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shmen, a few Welshmen, a few scholars and merchants on the
:In England it was only just beginning to replace Latin as the
culture and knowledge. In the early sixteenth century Elyot
“felt impelled by patriotism to express themselves in their native
t they apologised for its deficiencies.2 Tatin was a more natural
b educationists and men of learning. It was not till the end of the
lat, through the efforts of thoughtful schoolmasters like Richard
By the English language began to be regarded as worthy of study
Red as the medium of instruction.

as at this time, when English was beginning to be rccognised by
as equal in beauty and in suitability for all the purposes of
d literature+ to any language, ancient or modern, and when a

In the Dedication of Toxophilus (1545) to Henry VIII1, Ascham apologises for
English, when “ to have written in another tongue had been both more profitable
dy and also morc honest for my nature.” Contrasting English with Latin and
hich ““ everything is so excellently done . . ., that none can do better,” he writes :
Inglish tongue, contrary, every thing in a manner so meanly both for the matter
ndling, that no man can do worse.”  Jlsewhere he says: ** Although to have
s book in Latin or Greek . . . had been more easier and fit for my trade in study,
d have written this English matter in the English tongue for Englishmen.”
BThe First Part of the Elementarie (1582): 1 love Rome, but London better §
Wtaly, but England more ; 1 honour the Latin, but I worship the English.””  And,
,*‘ Necessity itself doth call for English.”
“Mulcaster (ibid.): I do not think that any language, be it whatsoever, is
to utter all arguments either with more pith or greater plainness than our
ngue is.”’  Sidnev, The A pologie for Poetrie (c. 1581): ** for the uttering sweetly
rly the conceits of the mind which is the end of speech, that bath it equally
lbther tonguc in the world.” Since the time of Ascham the English language had
rimented with and developed in many directions.
\_Nho are anxious to reinstate Sinhalese and Tamil as the languages of learning
e in Ceylon have many lessons to learn from the history of Western European
; like French and English in the sixteenth century.  Some of these will be indi-
in this article. Sidney and Mulcaster were saving about English what du
said about Irench :  ** In this connection 1 cannot sufficiently blame the foolish
and temerity of some in our nation who, being in no wise Greek nor Latin, mis-
'Teject with a more than stoical haughtiness all things written in Yrench ; and
Sufficiently wonder at the strange opinion of some learned men who think that
tongue is incapable of good letters and erudition ;" (The Defence and Illustra-
-Fyench Language by Joachim du Bellay, 1549, translated by Gladys M. Turquet,
gn chapter XI1I du Bellay exhorts the French to write in their language ; he cites
1?8 of Petrarch and Boccaccio, who ** though they did write much in Latin,
Alns that this would not have sufficed to give them the great honour which they
€ had they not written in their own tongue. Which knowing well, many
 In our time,. .. have been converted to their mother tongue, even Italians
P Breater reason to adore the Latin tongue than we.”” He concludes the chapter:
B8 to me (reader, friend of the Irench muses) that after these whom I have
20U shouldst not be ashamed to write in thine own language, but that thou
i thou be a friend of France, nay, of thyself, give thyself entirely thereto,
vgfef(lfmus opinion t}lat it‘ is better to be an Achilles among one’s own people
€, nay, often a Thersites, among others.”
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‘tglrcdt ]}itel‘uture was beginning to appear in this so | PR e e
1at there commenced those processes by el Brglic s i
all over the world. The East IIndia Comp}an\:fhl(if‘lgzgi]::;;}iln“z(}%\ @ﬁse :
zabeth,_ begz}n to trade actively in India in tllle rc"szl{ of I: 1(. "elgn
same time England’s first colonies were planted b;'thc Cq tn;“ 'A
ar;]d Ey tPe I')urita.ns in New England. [n India there b(‘:ig‘ i,
;\;50 Cor:{,ﬁg—l;h _wasI to l)CC()me the language of Internation 1
. ¢ u; the East; in Amecrica English took reor h
Spréa(] thi-(; ,lmt}t le course of thg next three centuries, the English ;n
PRt Ug]l. ]1(3 vi'.o{l(l, bc.commg, on the one hand, the lzmé'n;};re
Augt;"ll{'l’ 1‘1\} w 117c 1 :’)1 ltjlsll cmigrants settled (the U.S.A., Canada S(‘);lt}?
d(n:nl'n('],t;)dl )f);';'t"ezhand), imd on the other, the second language ,(:1 the :
o (B politically by l}ngland and, later, by the United States of A :

4, burma, Malaya, Egypt, North West and Central Africy Pal
1¢, numerous islands in t’he P

Hawaii, the Philippines, the Canal Zo1
lish language into countries from whicl

The spread cf the Eng

g;flll}(’)ousted the native l‘a.nguages, or in which it imposed itself as tl
! government apd. business, in fact of the cveryday life of ti N
Ims created linguistic situations of many kinds-—in y
n the U.S.A. there are three distinct types of

problgm ofa common standard, first for Americ
:i)eztlkflng world, has excited a great deal of controversy. In Canad
Viiior}fcflof“):fllm lam’ F)l"ilCti(‘éLH}.‘ bilingual, while other The
cororta | fmr.n( T}{))e,\(ue'})‘I:edomn?untly English in culture, hut with a ¢
e Um'()on o Southt ;\{rr}_eTu}m In‘dl_an and Canadian Frencl) populationg
ety £ )?ICil t\}? official use of two European languages, Ex
e e) m\m.L‘ml Dutch of the Boers, has caused 4 compli

stage situation, In Australia and New Zealand, isolation {rom thepm

Countl.} h'lg [ I‘OdllCt d i
@ d s ) 3 new (h(l]CCtS ()‘ s 13 i [ i
c fi ‘o - hnghﬁh. II lbh ILnghSh ilii\"\lnl 15 d

ately despiseq
Pised gy emporary home, endeavoured to learn the languages of the peoples

‘they had to deal.® Instcad, such of the inhabitants as were will-
i English were taught it, and were used as intermediaries between
its and those whom they governed. Consequently, in all these
come form of foreign English has developed (i.c., English as spoken
Lo whom it is an alien language), which occupies a more or less
g place in the life and culture of the people.

Bcial and economic advantages of a knowledge of English were in
of time realised, and the language cagerly learnt by those who were
"to contact, or who desired contact, with the foreign cfficials. The
kionaries had devoted themselves to the study of the vernaculars and
pvelopment of vernacular schools. But from about 1870 more
fucation was demanded and the Missions, assisted by the Govern-
ablished English secondary schools in the larger towns.9

an the Prog

it
1¢ lan
. intellige
teresting, novel and dif
American Englixh,6 ap
ans and secondly for the Ef

from the beginning therc were scholars who were interested in the languages
jnporary home. The earliest students of oriental languages werc missionaries,
§ of whose work made it necessary that they should know the language of those
Bom they lived. In Cevlon we have the pioneer work of Chater, Clough and Carter;
ndia, of Beschius, Rhenius, Graul, Caldwell, Percival, and Pope. Still earlier
fe pioneer work in Indian languages in the south was done cither by the Portu-
gelves. or through the medium of the Portuguese language. The arrival of the
g powers in India in the 18th and 19th centuries interested Dutch, English,
pd Danish scholars in the languages and cultures of India. Among laymen one
Bme is that of Sir William Jones.
When the Rev. James Cordiner arrived in Ceylon, late in 1799, as chaplain to
pn in Colombo he was made principal of all the schools in the settlement. In
pe were 170 schools which taught in the vernaculars of the respective regions,
ese and Tamil. For giving a better education to the sons of native chiefs and

places, the C

ished, from which voung men were recruited for employment in the Goverment,
P serve either as translators, clerks, proponents (i.e. preachers) or teachers. Simi-
8 ambitious schools were established at Galle, Jaffna and Trincomalee. These
pere run by the Government. The general educational policy of the missionaries
ptruct in the vernaculars, but the need for English-spcaking missionary assistants
Perks in the lower ranks of Government service led to the teaching of English to a
#W. In 1800 North wrote to the Board of Directors of the East India Company :
j three superior schools "established in Colombo] are likely to produce in a much
Me than I expected a set of well qualified candidates of all the offices which are
"by Burghers or by natives. . .""  The better prospects afforded by a knowledge
pLcreated a demand for more and more English, and soon English schools were
b ip increasing numbers. From 1827 merchants and planters began to establish
8 In the colony, and in due course the needs of Government, the trades and
8 brought into being a class of Ceylonese with an English education. It was an
class whose numbers were continually being swelled.  An ambitious father even
Fof his sons to India, as Forbes notes with approval in 1840: '‘ our intelligent
PP Modeliar [of Avisawella] seemed perfectly aware of the advantages of educatoin,
gProved his sincerity of conviction on this head by sending one of his sons to be
jat the Calcutta College.” (For the quotations from North and Forbes, and also
inormatim, I am indebted to an unpublished thesis on English and English
#2 Ceylon by Dr. Ludowyk, who very kindly allowed me the use of it. 1 have
nank the Rev. C. N. V. Fernando for having permitted me to read and make
; thesis on the History of Chvistianity in Ceylon in the British Period).
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' Dm.erent, and far more difficult are the
like India and Ceylon, where Engli, ’ :
peoples who alrcady possessed one
(unlike the American Indj '

linguistic problems of cou
sh has been imposed on or adopte
' or more developed languages of thei
in Ceylon, the language ofdtr;s O‘I IZU]']~l %I.I'I)*CS). o oA ot T
the digenoe lanéua £ ‘IC.‘(,(? onists gradually absorbed many terms
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neither the officials nor the business men who made

5. English hag also, of course, be

e en studie - pe i B
ol Comimiomig] s & studiced by people in many other coun

6. It is vain to P
; etend that there is ¢ ree S i S H ) ,
f 1 of 1 Uni ¢ ate i 1Cre 18 a4 reg ognis ed ideal s andard of pron

or the East before the West 'dn((lltcanada' The West will not bow before the
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7 I[ObSOIl"JObS(;lni:m ! E lm.Ct, No. XXX American Pronunciation.
Eaglish saceh. habiss (\. s}. The orlgmal. form has usually been modified t0
< Hind. chitthi < Sans iy )u‘ngalow < Hind. bungla bcfon’ging to Bengal;” cF
< oans. chitra * a mark ; pyjamas i Hind. pae-jama ¢ lcxg-cli(thi,ngf
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Lo Dark and Middle Ages in Western Europe Latin was the language
, of learning and science, and of diplomacy ; professional men,

nd doctors, traders and business men needed to know Latin. It
The vernaculars.

2ct the international language of the educated.
, however, +6 be the language of private life and of creative literature.
ducated man would thus have two languages at command, Latin and
o é,tive language. In England the Norman Conquest introduced a third
§, Norman French. Latin remained the language of learning, while
ecame the language of socicty and of government ; it was the language
b % and his court, of the barons and gentry (both English and Nerman),
rofessions, of merchants and even artisans ; in short, of the upper
End of those of the middle classes who had dealings with them or who
o and cultivated French as a mark of secial distinction. It was used
§ament and in the law courts, and it was the medium of instiuction in the
.+ schools. Naturally it was the vehicle of polite letters.  English,
$ad been the language of official and private life among all classes of
any works of literatuie and of edification had been
ost. now lost its social value ; it became primarily
lishmen of the upper and

An Eneglish svs - : Srverli
n English system of education, with English as the medium of instr
establis in Cey The indi oo,
estal ihed 11(11 Lef}l(})n. [he indigenous languages, continued howeve =
e daily needs of the vast majority o
s ast majority of the people and ev S ‘
the de of the ! e people and even those who
ngl?sh schools knew their own language well.  Ther g by
and journals in the two vernacul n‘ 3 1 vi . i
: , : ; ars, an 3OO N R R
on in the press (see note 12) Bl(lt t(tl( “lfw(“‘ms CORIEONELSICS Wiy g
55 (see 2). at the beginni Y pres
pnin e press Bec otk 221 at the eginning of the present cent
vernas! 1. e ose ground serionsly to English, until the g
f onal spirit arrested this ) s " Brow
" ‘ : i slplmt arrested this development about twenty years ag .
as adopted by many cdue e e
‘ [atec. by miany cducated people as their first language. Tl qolt
were used chiefly by simple ¢ illi pit o
were tsed clielly b stmple and illiterate folk, and by the educated onl
5 S . i1 . 13m0 5 o . N R
plest and most fimiliw intercourse, and were even then freely mi 1y
, : 1y mingledy

borrowings {r Tholis ~
- [‘;1\ from English.  The spoken languages adapted themscly
eeds of the new life the oo ) - RELAES
" 3 e new life that Westerners brought with them chiefly by th t
¢ ready > ( e N AR
bb\io ll,\ Ilm—thod of borrowing largely from the English wmbel
dously the indi ‘ : SH ~abulg
b ”}1 tll(? indigenous languages could not, under these Cil“‘llcmst
e the vehicles of modern learni ' N oL
; n learning and e or :
g and culture, or the means ~ODI
a4 new s R . ] . ) ans ol copin
and increasingly complex civilisation. bing
' and in which m
, before the Conqu
nguage Of the illiterate peasants. By Eng
{ still be used, but as an inferior language and chiefly

p classes it would
intercourse with the lower classes.™ At the same time its use by
1e pedantry of the learned

int and unliterary people and its escape from t!
ed the simplification of its grammat and those cclloquial tendencies
‘have made English an analytical languagc. When the literary use of
bh was resumed, it was this spoken language, suppled by popular use
“ y of the soil, that was made the basis of the cultivated literary style.®

The pr i f English 1
- Wh()mpite(.lomman.ce of English in the pclitical and cultural life of a p
13 ¢ i G < as 1 ]
£ e \ an alien language has created curious and difficult ling
1 ns. A svste or 1 <
seuations. 2 svstem of government resembling English prototypes has
eloped and s 1 arurally W instituti ‘
becomg fam”(' S0 qmltiz naturally Western institutions and Western ideas
1ar, and have fostered th i )
S e natural desire to be free ;

oo il 11 p sire to be free ; to thros
.cultluml and political bondage to England, and to attempt to re tore

national culture by reabsorbing 1 ‘ ( ; S
eabsorbing into th i '

. ¢ e new westernised way of lif
e e reabsorbin, . tnised way ol life as
i “ent cultures as is still relevant in the modern world.  Religion
3 rare 14 B ; 1rs 1 .

P e. L'n%tmall} the first to be influenced by the nationalist spg
. an missionaries had done ; i s | ‘ A
s hi ¢ most sseminate Engli i
o st to disseminate English culture 1m

. Many Englishmen continued to use their pative tongue in literature as well as
Iy in the parts most remote frem Prench influence—the Net th

sociaflzllen:imiigxf:; lzljil'lages had .m be rescued immediately from the infe
was already - ch»mlf;l lt(x) 1\-\'1“Ch they had been degraded.  But Eng
agents of British rilc a ‘:m§ ;f( m the lives of the intelligentsia and the nd
educated, the powerfu,l‘ »F-d percentage of the population, but the rich,
old order, and the re5is.t,m]\(ir? t}‘lﬁn st Come both.the struggle g cancs
Wbt fo. 1 4'”]~ u O,(/ 1ange, arising either from the convictiont
faces QdIICati(;11i:::D Ilt lm' from shc.er inertia.  The very difficult task that i
can be made cle;{l:e'r(ll?}(' iltz:;nlll?fgl;l);l.)lc position of English in this situa8

fntercourse, especia
e West Midlands.

Will colloquial Sinhalese and Tamil play a similar part in Ceylonese literature,
the pundits succced in keeplng alive the moribund literary forms 7 Inarecentwork
jrn Sinhalese Fiction, by 1. R, de S. Sarathchandra) it is noted that controversial
g, which began in the middle of theioth century, suppled the language {p. 7). made
g flexible and vigorous {(p- 9); that the style of Koggala Dharmatileka, for example,
simple, direct, and close to the spoken language " (p. 10). But the pundits secm
freasserting themselves :  On page 10 the author savs that 7 in the early days of
plism the newspapers and pcriodicals used a language closer to the spoken than
' On page 19 weare told that in the 19th century
to the winds many grammatical conventions in
And this it did to some extent in spite of the infl-
ce signs of the language being stifled owing to

vspapers and periodicals of today.

nhalese language * had thrown

 of-fluency of expression. . . .

the grammarians, though today we's
nfluence.”’

10. An English n .
g 0 an be re -
pEbtass ol adapt?n - -un can be ‘I.t adily transformed for colloquial use by the sind
L E{t -tsoumls to Sinhalese speech habits and, in many ('l;os suff
e’ toit: sés (sauce), bir ’ R
PSos (st cbivandy . e :
one-eka. { ) ndy (brandy), bicycal-eka, car-cka, gram (a)

wh
(&)}

54






ESLVERSITY OFF CENLON REVIEW THE ENGLISH LANGUAGE IN CEYLOX

t both in their native language and in English. Many such teachers
pe immediately available. But the present policy of gradually making
1o of the mother tongue compylsory in the English Schools, together
. study of the indigencus languages at the University of Ceylon, will
, such teachers in increasing numbers. When Sinhalese ,Tamil, and
have an cqual status in the school curriculum, there will emerge from
shools a thoroughly bilingual intelligentsia. These will not only add to
Enber of teachers, now woefully small, capable of teaching the mother
in schools which use English as the medium of inctruciion, and provide
E: olars to dothe work of preparing the way for the changeover from Englich
ernaculars in all schools, but will form a nucleus of readers for new
itten in Sinhalese and Tamil.©7 The number of such readers will
v increase as the standard of education in the Vernacnlar Schools
d, and as the whole population of the island is brought within the edu-
a1 system.  There will thus grow up together scholars capable of trans-
the best of foreign literatures into the indigenous languages, and readers
e of profiting by these books. What is valuable in the ancient cultures
Fisland will De revitalised by contact with what is of werth in other
ancient and modern ; and to give expression to this new synthesis

b T’he smftll Rercentage .of cducated Ceylonese are ‘ English edyc
ey know English, and, for the most part, they know it well. It is ba
that the preliminary work of translating and adapting suitubie forc?r 4
anq of writing new ones must be done, before Sinhalese and Tami]ign .
their natural place in the educational system.+ If these English )
.Sch.o]ars know no Sinhalesc or Tamil, or do not know then; sufﬁzie‘ntledu
is 11]<§l}’ to be the case at first), they willhave to collaborate with Qinh'ylW(f
Tamil scholars.  But the ideal is that there should be, as soon ‘as ): o
stage of complete bilingualism in the English schools, 'It‘ iks‘ only 1{1 o
who knows English and Sinhalese (or Tamillalmost, if not (»mitcv as ev i
will be able to bring the thought and l'celing,’ the 1(*a;‘11i11q and cijcfli'i:?el]:
ture of other nations®s to his countrymen ; or U'zm\'la;w the t01‘;11i1101h
modern science or mathematics or linguistics into the \'(;rn'xcu‘«n‘ ; "
the technique of modern scholarship to local needs.’6 R

Before considering the place of English in the educational system
pre.sent and of the future, I shall indicate briefly the process ('1;“I> s "
whlch the vernaculars can once more be ln‘ouqh‘; to play tll»eir‘(nth11‘1‘(‘3(13 ;
the life of the island.  First the standard of (iducutiun in the \'L‘n*' (l IP'
Anglo-Vernacular Schools must be raised by every available me'm:l"lrll;r
pulsory education strictly enforced. Simultancously, the t‘“:l(‘}:l.'llu' f
vernaculars in the English Schools must be entrusted Yto teac]&lycrsAthi’)rgu

)
pear the now voiceless artists.

t those who are planning our educational svstem of the future will
to remember that the problem is not so much a scholastic one as really
fp practical one. The anxiety to learn Iinglish, which beginning in the
sears of British rule, has spread ever more widely is the result of the great
ement of opportunities, of the economic benefits, which this knowledge
Similarly, if you can give a greater cash inducement, so to speak,
study of Sinhalese and Tamil, standards in both will improve.

fhat of English now and hereaiter ? No one who has thought at all of
atter will deny that the present linguistic situation 1s in the highest
unsatisfactory. In the English Schools the vernaculars were ‘reated
kbout twenty years ago as alien languages:, and not merely neglected :
Jucational authoritics at one time even sought to banish their use from
cial intercourse of the cchool and the home®.  English, in the big schools,

I4. 2o ine has - 2
Scho()lt “j.:;EJ;iltl;;i’\gh:; ]L‘tlnrcﬁdlybbccln made :  Several books used in the vernad
e b g -nglish books, and some important books have recentl
translated into Sinhalese and F:l"lmi]-_(. 5 O o 1 oks have recently
. N ‘ < ur Heritag > ? he B
Hl;;:lurylof Ceylon are available in English, Sinhalese and i?;ftlglil :t:SlLr?S’](l];Z \«Lnd G]g);;,
; 5 5 - ; > New :
i'ncranzISnltlr:nde:tthLvsti; 2L11t(1 ;hczlc artc books on other subjects too, in one or both of
g e ’ ¢ whole, the tendeney in Cevlon has bee s for d
tion of the 'm.othor tongue as the medium of instruction with()Ettt}l)]rcf\(?i(}:trlli\: f:‘xsitr}xlleu
:tllstlz pfr(;\{'xdlmg the necessary materials and technique.  Contrast the ;nioculure of
instrui‘)tion}\(\'izat})dgx‘ i (OHJOmt'ly \v"lth the building of the new university in which
R b ‘? . ‘Amlmrtcd in Urdu, a publication burcau was set up by Govern
o translate and compile the necessary text books. A

The reviewcr of a recent book 1 Modern Sinthalese Fiction, by E.R.de $. Sahra-
2, asks very appositely: 7 What is the author's purpose in writing a criticism of
P Sinhalesc fiction in English ?'" and points out that, if it is intended to guide and
e writers of Sinhalese fiction, it should have been written in Sinhalese, that neither
“be intended for the Sinhalese-reading public. It must be addressed to the En-
bading public and yet how many of these can read a Sinhalese novel 2 (The Ceylon

News, June 4, 1943).
. When Sir (then Mr.) Brandis Denham the Director of Education, formulated
fan ‘“ English, more English, better English.”’  In England the neglect of English
use of Latin as the medium of education till the end of the 17th century led to
S curiously like those due to the neglect of the vernaculars and the use of English

aturcI 5(:.a.nl\b(::t r(;flt‘;);l;s;‘i. OflA}‘anlaml aI(A)ne : both Western and Oriental learning and
literature has ac o tlllh‘.T ish translatmns4. A certaip amount of Western and Oriel
passim) bu{t' inptlllie((rnb-}x‘ EE’CH tran-SI.uth}.nto Sinhalese (see Modern Sinhalese Fid
PSSy T I Ehetabsonue gfg el Sinkglossraafling ol t iy diifeli-tes
bv 1;t2111gle[:1t1:§111£:$10::1 :l.wlrsll'xtcvnth century, simaltancously with the attempts
ness and remoteness fr it o Mulaﬁt(\r'_“h() “ perceived in due course the arbit
emoteness from life of the education of their day, and the unreasonablené
the r.lcglect of English,” to give the English language its n'é’tural place in ;ixe educd
;L;rrtlﬁulum.kschfoltars x\icre at work adapting the language to cvcrly ;mdcrn need, ¢
r the work of translati o e : o Eng
Doets and writers of all ki:;s f(:;’::;rfzf:;i?dlaﬁiu&;‘CIZC:*,'imc,lent and modern, into E08 redium of instruction in Cevlon. Many schoolmasters had a better command of
century there could be no doubt of the c: “ll\_l, 1 ld“g“ag(‘- and by the Cfl(l of the ,a.n of English. ‘ English was a penal offence ; the Grammar School statutes
.y ¢ capacities of English for every kind of 2 th and 17th centuries provided as a rule not only that the master should speak
O the scholars, but that the scholars should speak Latin to each other both within
poland without.” Reporton The Teaching of English in England (scc note 20), § 34-
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Jedium of instruction in Ceylon is English in all ﬁecondar*y .scho.ols,

k.1 colleges, in training colleges for teachers, and in the pnwertx‘lty.

. not a good command of this medium our wholq ed.ucatlon sui'fe.rs,

1 the subjects on the school time table, we suffer in the capacity

k4 intelligent living. Language commands in the m()‘(.lcrn world new

h have great potentialities for good and evil : the Film, Bmad.caét—
krtising and Propaganda, the Best Seller.  Our only means of dis-
ng is through the study of language. . If we do not know.how words

(shall be at their mercy.  This situation, as Dr. I A R.lChilrdS has

ut, is the outcome of our modern heterogencous civilisation. A few
bns ago men were born into more or less hom.ngon.cous cultures, an@
f acquisition of language through interccurse with his fellows was suffi.
bive a man a good command of it.  But now our everyday reading and
ttion handles clements from diverse cultures “we are forced to pass
vac and feelings that teok their form in Shakespeare’s time or Dr,
'S Atimc to ideas and feelings of Idison’s time or Freud’s time and back
B\More troubling still, our handling of these materials varies from C(')lunm
in of the newspaper, descending from the scholar’slevel to the kitchen
(Practical Criticism, Dr. I. A. Richards, p. 330. If,. therefore,
¥ English Janguage we use, we must be able to understand 1t~ whcn we
ir hear it spoken, to speak it clearly and correctly. and to write it with
b and grace. Every teacher, therefore, in those schools in _Leyl_(m
se English as the medium of education, should be able to dl‘?‘tmgmsh
{ good and bad English, should know something F)f the physiclogy f)f
Bnd of the psychology of language ; and should hlm.sclf bc a model in
f of the English language. Of how many teachers is this true ? If in
spects there is cause for complaint in England, how much worse must
tCeylon ?

fhe schools which use English as the medium of instruction the teachers
re almost entirely Ceylonese, to whom English is a foreign tcngue.
,. this come to pass ? When schools were first established by the
19. See Mr. H. S. Perera’s English as ddopted Language, p. 7: ** These teacher } in Cevlon, English was taught first to a few, then, as the demand

to regard English either as mother tongue or as foreign language. ... It was cleatl hcreased, to ever increasing numbers.  When a sufficient number of
altogether a foreign language to them. The only alternative left was to regard @

was regarded as the mother tongue ; 1t is still treated as such and Conseqy
also neglected.’s In all countrics there is a tendency to take one’s p
tongue for granted. It is learnt hirst*at one’s niother’s knee, and then |
one just picks it up. Foreign languages, mathematics, science must be t,
by specialists.  But one’s native language can be allowed to look after §
When the baneful results of this attitude began to force themselves gn
attention in LEngland, cducationists began to cxamine the place
function of the native language in the curricula of the schools,
ai the universities.2® In 1921 George Sampson, in English for the E
{a wise and practical approach to the problem) wrote (p. 25): “ Apg
peculiarity of Iinglish that gives it special importance is that it is the med
of instruction in school-as, indeed, it is the medium of all intercourse, g
and commercial, public and private. What should have been its streng
school has been its weakness. As the medium of instruction it has been e
body’s business, and has, therefore, become naobody’s business. Tea
seem to think that it is always some other person’s work to look after Eng
But every teacher is a teacher of English because everv teacher 1s a teachcr in
lish.” (Author’s italics). Every word of this applies to the English sck
in Ceylon. Sampson is referring to the teaching of English in the Eleme
Schocls to boys and girls in whose case English is not quite the same thi
the mother tongue. For these children come from homes in which deb
forms of English are spoken. ‘‘ The teacher’s hardest struggle ”, he
on page 24, ‘“is not against pure ignorance but against cvil knowledge.
hopeless does the struggle seem that many elementary school teachers g
up, and say that the attempt to teach good English to children who live
move in an atmosphere of degraded English is sheer waste of time.”

parallel with conditions in Ceylon schools is, therefore, closer than it ma
first seem to be.

isi astered 1 e or less, they were regarded as capable of
mother tongue.”” English was indeed the * mother tongue * of most children who atte 4 e had mastered it, 1?1‘( 10_ e eyl }(/A' S Ei“li%h in the tea Ching
English schools (i.e. schools in which the medium is English, the sense in which the o the languugc to others, or at any rate, smg 5115

15 used throughout this article), until a couple of decades ago, when the growth
national spirit reintroduced the native languages into the familiar intercourse of the®
Children were usually bilingual, speaking to their parents and relations in ¥ nglish, @
the servants in Sinhalese or Tamil. But the language they gradually grew less pro¥
it was not English but their native tongue. The Burghers (Ceylonese of Portugué™
Dutch descent) spoke ‘Ceylon Portuguese’ or Dutch at home till a couple of gener¥
ago, when they almost universally adopted English.

20.  See the Report of the Departmental Committee Appointed by The President
Board of Education fo inquive into the position of English in the Educational Sy
England. {May 2nd, 1919.)

it subjects.” These English-speaking Cevlonese gradually adoptcd
- as their language. The next generation of children Wf)uld t.hus hear
Inglish than Sinhalese (or Tamil or Portuguese or Dutch)in their hon}es,
belish could be used more and more in school.  In the course of time
le English system of instruction, text books and all, was introduced
fylon. And svo, more and more Ceylonese learnt to think and express
fves in a foreign language, and to do this for the most part remark-
ell. As the school-going population inecreased, more natives of the
01
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se as their “ dame’s tongue *.  What is to be the position of English
s period 7 One of two attitudes can be adopted : let English go on
ko while the vernaculars are being developed and gradually rein-
Foeneral use, or attempt to teach English systematically, as a foreign
#s 1o regard English as a foreign language is, for many Ceylonese,
matter. And if English is to be taught as a foreign language, other
uestions have to be answered : What spoken form of it should be
® s Gtandard English "2+ or the ‘“ Modified Standard 25 used by the

country were required as teachers. English, which had originally beep 14
by those whose native language it was, gradually came to be taught 4y,
entirely by Ceylonese. At the same time increasing numbers of those
home language was Sinhalese or Tamil went to English schools. These
developments acted together to affect slowly but surely the standard of Enj
used in the schools. The worse (from a linguistic point of view) the h
the better should be the teaching in the school. But really the reverse
the case, and this is roughly the situation today.

As schools were staffed more and more by Ceylonese, the standarg
English (especially spoken English) varied considerably from school to s
and from teacher to teacher. A very good mathematician might have 4
command of English. English, treated for so long as the mother tongy
the pupils (and where it was not, recommended to be adopted as such), by
to be entrusted to anyone who was willing to teach it, or had a spare pe
to give to it.2r Hence the present state of affairs: the standard of spo
English especially, but also of written English, has deteriorated even ami
those who use only English at home or who use both English and their naf

w

hhis view is taken by the authors of a book on the teaching of English in India,
Bast year : The Teaching of English in India by Thompson and Wyatt (Humphrey
g A technique is available, developed by West, Palmer and others ;and there is
w's Basic English, which is of some limited use.

iStandard English is very difficult to define. 1t is often described in terms of
Hy, but as Lloyd James says (The Broadcast Word, p. 110) : ** there are so many
mres in speech apart from sounds ; therc is voice, there are grammar, choice
ithythm and intonation. . . .” And it must be remembered that ** The general
of any type of speech is as much contained in the configuration of its phonetic
g in these elements taken singly.” Professor Daniel Jones, in the introd. to his
Iug Dictionary, defines Received Pronunciation as a local (Southern) and class
v and Public School) dialect. So Fuhrken (Standavd English Speech, p. 15):

language equally. 1In the case of those who speak one of the vernacularg p form of it employed by educated people in the home countries, ...” Others,
hom d Enelish i hool (the ioritv) th It 1 o Palmer for example, define it purely as a class dialect. Sce Wyld The Best
¢ and English in school (the majority) the result has been pretty ne B, P. E. Tract No. XXXIX, p. 6o5: ‘. .. the type spoken by members of the

disastrous. They receive little training in the use of their native lang
and are compelled to translate their thoughts and feelings into the idioml
an alien tongue, with the peculiarities and idiosyncrasies of which only th
born to the tongue (and not all those) or habituated to it by long study 2
constant use become familiar.s2

plic ‘Schools, and by those classes in society which normally frequent these.”
r The Teaching of English, p. 65f. Atbestitisa vague term. XKennedy (Current
fb. 24) describes it as ‘‘ the language generally used by the most intelligent and
nglish speakers ”’, and enumerates certain criteria by means of which it can be

But Lloyd James (The Broadcast Word, p. 162) says: ‘‘It is very clear
gducated people of this country do not all speak the same sort of language, or
the same pronunciation, and if we are to accept the usual definition of Standard
tion as being that of the educated then we must either define the generation
that our Standard is a very vague one.”” J.R. Firth (Speech, Benn’s Sixpenny
nguishes between ' Standard English’ and Educated English,” The former,
Wwith Wyld, is a class dialect: “‘ Professor Wyld holds this view. ‘It may be
psays, ‘ good English, well-bred English, upper-class English, and it is sometimes,
ply, referred to as standard English.” (p. 63). ‘‘ Educated English shows a
je of permissible variation. Speakers of this kind of English do not necessarily
all signs of social or geographical origin. . . .Educated English is spoken by all
pPeople all over the English-speaking world. This is the only kind of English
Ehe remotest chance of universality even in Great Britain itself. It must be
fed that even a high degree of education is not in itself a mark of class. Educated
not form a class in England, or in the English-speaking world.” (p. 62).

Pee Wyld, S. P. E. Tract No. XXXIX, 604-5: ‘‘ This term is intended to
pue various types of English, many of them spoken by highly educated people,
PS, while they adhere, on the whole, to the Standard, especially in accidence
PX, are nevertheless more or less deeply affected, either by provincialism, or by
b but the uncandid would hesitate to cail vulgarism, in pronunciation. . . .. These
"leve to be an attempt to speak the ‘ best ’ or ‘ standard * English by those who
ad the advantage of hearing and speaking it from childhood up. Tt is indeed
® gone wrong, and ‘ modified * either by a provincial or as I prefer to call it,
f dialect, or by an inferior Class dialect.” Cp. also Wyld, A4 History of Modern
E”glish, PP. 3, 4, 7, 11. Perhaps it is simpler to regard Ceylonese English as a
gltsh dialect. See Kennedy, Current English, 55ff : " Sometimes the English-
mpted to foist his language upon a conquered people, and the result has been
T of English, such as that spoken in India, South Africa, or the West Indies.”

It is certain that for a good many years to come English cannot be
placed by the vernaculars as the medium of instruction in the present Engh
schoels. Meanwhile Sinhalese and Tamil will become more and more §
home languages of the educated. A period of thorough bilingualism is like
mn fact inevitable. Except by the Burghers, English will cease to be regard

21. Notmany years age there came to my knowledge what, I hope, is a rather extré
case. ‘' English Conversation ’ was taught in the Special Class (consisting of children
had'tra'nsferred from Vernacular or Bilingual Schools to this English school) by the schof
boxmg Instructor, whose very amusing, but far from idiomatic English, used to be pubhs}
in the school magazine, along with the current school-boy howlers.

22. See J. R. Firth, Speech (Benn’s Sixpenny Library) p. 40. ‘ The character?
feature of all spoken languages is that native speakers make the fullest use of the perce!
situation and of the assumed background of common contexts of experience.”” ‘' Bab¥
is not by any means confined to India. It is the common danger lurking in all PYJ
literary education, and especially perilous if the languages are aiien to the social life of
Iearners.‘” The kind of English often written by undergraduates offering EngliSh.
subject is a terrible commentary on the present language conditions. The condi®
in India are similar. " Mr. F. K. Clark, Educational Commissioner with the Govers¥®
of India, in his report on Education in India states : ‘ the use of the vernacular for inS"
tion and examination purposes is increasing and will continue to do so. . . . . Also “{lth
change the use and application of the English language have deteriorated.’ ;
W.E. J. Beeching in ‘' The Vernacular as the Medium of Instruction’’, Modern Lan§
Vol. XVII, No. 2, p. 40.
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best Ceylonese speakers ?  What are the characteristics of Ceylonegg
how does it differ from what is commonly called ““standard” op «
English? Can a distinction be made between permissible variatj,
those which vitiate the language ? Is English to be taught in aJ] g
English, Bilingual, and Vernacular, and by whomis it te be taught, by
or by Englishmen ?

bher alternatives present themselves. One need only be men-
& teaching of Standard English speech to Ceylonese by those who
Lk it themselves, but can tell you what it is, and play gramophone
'iou to illustrate what thev mean. This seems too ridiculous to
it is not absolutely unknown in Ceylon If Standard English is
Rt in Ceylon, then, there is no alternative to the importation of
kdish men and women. The greatest objection to this method of
? glish is at present political. But there are also practical difficul-
Rt of them the cost of employing a sufficient number of such teachers
Eiculty of getting suitable persons.28

There has grown up in Ceylon a form of English speech with 4
flavour of its own in regard to pronunciation and intonation, and, in ¢
of most speakers, idiom, grammar, and vocabulary as well. The ex
of this form of English would include the investigation: (i) of t}
and educational background ofthose who first taught English to the Ceyj
(ii) of the extent to which the sounds of Sinhalese and Tamil (and also: .
Ceylon Portuguese) have influenced the pronunciation of Ceylonese
(iii) of the prevalence of ‘ translation errors ', 4.. of the importation of
idioms and grammatical usages into Ceylonese English ; (iv) of the ex§
which words from the indigenous languages (and from Indian dialed
Portuguese) are commonly used in this form of English. ‘

wactical and other reasons the almost certain course will be the
§.the Ceylonese variety of * Modified Standard ® English. It is one
ficated English (note 24) and affords * a reasonably practical standard
e and social intercourse ” (Firth speech p. 65). If we accept this
ble, and also recognise that English has a practical and cultural
p two things are necessary : The best type of local English must
b and its deterioration must be arrested by every possible means.
fast be taught only by those who have made a special study of its

All but a negligible minority, who for special reasons can speak St4
fnd literature.2o

English,27 use a form of English showing these peculiarities, much
course, in the spoken than in the written language. In the writte
divergences due to ‘translation errors’ would practically disappesf

local words would only be used in the case of special subjects. There arg fis worth noting, too, that Ceylonese who speak * Standard English * are genera?
gradations between those who speak almost exactly like educated B pr. There arc several reasons for this : those who now speak St.E. either be-
people, and whose written English is indistinguishable from Standard B poured social class, with long purses which can take them to the English Public
and those who speak a very mixed and impure formn of English. But ;Umv’ersq:les, and so are dlsllk«?d too much to be imitated, or have rather pain-
. e : ) ) . ; d this kind of speech for social reasons and so are regarded as the apes of
is a kind of EnghSh SPO]‘“EH by EnghSh educated Ceylonese, chiefly tho ® ; they are singular in speaking English as the majority of their countrymen
have used English as their only or their first language for several genef
(including Burghers, Sinhalese and Tamils), in which the sounds va
slightly from those of Standard English—no more than a Northern bo
cated Englishiman’s might,—in which the melodies or tunes are not ma
different from those of Standard English, if exhibiting a smaller comp?
less variety, and from which local idiom and grammar are*practically @ ”
This form of English is thus in general unobjectionable and can be § E,
provided there is a careful selection and training of teachers in modern
of teaching English to foreign students (which involves among other:
a knowledge of the native language of the pupils).

H. A. PASSE,

Bl not speak it. Children of mixed English and Cevlonese descent also general
JE., but they are a special case. Standard English has thus rather unpleasant
| when it is spoken by Ceylonese.
5 reviewer of Britsh Rule in Eastern Asia by Lennox A Mills, in Qversea Edu-
X1V, No. 1, Oct. 1942), writes : “ The many problems arising from the wide-
atural demand for instruction in the English languagce are shrewdly discussed
por’s acquaintance with similar problems in the Philippines and Java enables
seful suggestions. His assumption that English can be taught effectively
ish teachers is not confirmed by experience in India and in several colonies,
v ent local tcachers have been oblained by carvefully planned training. (The italics

26. Cp. Indian English, S. P. E. Tract No. XLI, by R. C. Goffin: * A real 0%
confronting the Indian perfecting himself in English, but one often over lookcd is,
the dialectical variations to be found in the speech of his * Enghsh official superif
Leachers themselves. . . ."” i

29 FEducationin England ; frequent association with English people.
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